Journalism has practically become a feminine profession across the world. To understand the root of the flow of women into the Journalism profession it is pertinent to begin at the university education level. Gallagher's 1992 worldwide survey of female students in 83 journalism institutions reveals a significant increase in number of female students. Djerf-Pierre (2007) and others argue along Bourdieu's conception of education as a form of social capital which empowers, enables and enhances women's competitiveness in a pre-dominantly androgynous social arena. The study analyses 16 years of enrolment data of the Academic Affairs Unit of the Ghana Institute of Journalism (GIJ), a leading Journalism, and Communication University in Africa, to understand the growing feminization of the journalism profession in Ghana. To this end the study, employs the UNESCO gender parity index model (GPI) to ascertain the gender parity ratio of male to female students enrolled at the University. Findings indicate a significant shift in the gender parity ratio in favour of women in the journalism education.
Feminization of Journalism
Conceptual discussions on feminization find roots in feminists' arguments that emphasize the gradual transformation in socially assigned roles for the men and women. The transformative nature of feminization is particularly accentuated in the inter-play of 'power and hegemony' embedded in gender relations. Thus, Djerf-Pierre (2007) situates the feminization of journalism within arguments of Bourdieuian social capital perspectives.
Thus, any conceptual discussion of social capital that concentrates solely on the economics of the concept ignores certain contestable values. Such symbolic, cultural, and social values revolve round education, prestige, titles et cetera. Such fundamental propositioning conveys the enormity of women's struggle in the access and acquisition of education as a form of social capital. It transforms, enables, and empowers women to compete equitably in a highly competitive 'social field' (Djerf-Pierre, 2007, p. 82) .
Djerf-Pierre, therefore focuses on Bourdieu's conception of the social field as an artificial social arena relevant to the feminism arguments. The social field/arena can be an intangible locale or institutional systems where social actors relate and compete, ultimately attaining social rewards. 'The actors use different strategies to acquire positions and influence. What is at stake is success, prestige, status and, ultimately, the power to decide who shall be recognized as a member of the profession…' (Djerf-Pierre, 2007, p.82) .
Hence, social arenas or fields such as journalism and educational institutions are enabling tools utilized by both gender in competitive social games for acquisitions of prestigious rewards and awards of social entitlements and professional degrees. Feminist theorists discuss power in similar vein, as 'a resource and
[…] a form of empowerment' and as instrument of socio-political and economic domination. In addition, various feminist perspectives analyse social interactions between the genders in any social field, in terms of men's sole preserve to mechanisms of power. Men have continually manipulated power, hegemony and access to scarce social, political, and economic resources that empower them to dominate competitive allocation of scarce cultural, economic, or political resources (Allen, 2014) .
In certain jurisdictions, sociological approaches perceive formal education as a scarce social resource.
Sociologically, formal education imbued with transformative, developmental, and empowering qualities that enhance competitiveness in some social systems. Consequently, formal education becomes one key indicator of socioeconomic advancement and a means of social and economic success. According to Philips (2013) , Apple (1990) classified education and schools not only as arenas for transmission of knowledge but also '[…] a form of cultural capital that comes from somewhere that often reflects the perspectives and beliefs of powerful segments of our social collectivity [….]'. Hence, social and economic values already embedded in the political and social institutions, form the basis of 'formal corpus of school knowledge ' (Phillips, 2013) .
Rice (1999) re-emphasises Martin's (1999) influential role in analytic discourses on feminists' contributions to the philosophy and theoretical developments of education. Martin's seminal argument relates to conscious or unconscious attempts to blackout the 'ideas and experiences' of women in education. Such historical erasure of memories of contributions by social minorities, like women, invariably affects any analysis of gender inequalities. Radical feminists therefore, tend to fixate on the inherent social inequalities and on patriarchal nature and dominance of the male gender in formal and institutional 'production of knowledge' (Rice, 1999) . Unlike other feminists' perspectives, radical feminists theorize the 'sexual politics of schooling', by examining entrenched historical inequalities, imbalances, and insidious discriminatory biases deep-rooted in contemporary educational systems, that call for radical means of elimination (Mendick & Allen, 2013) .
For socialist feminists, contemporary educational systems are patriarchal in nature but are also a manifestation of gender inequality and an entrenchment of capitalistic political economic system. Along these lines of thinking, Ferguson (2004) also examines Rubin's (1975) stance that stages in capitalist development prompt transition moments enable women to move into the productive work systems. These transition periods allow women to transit between housework and formal wage earning employment at different stages or during the swings in the capitalist market economies (Ferguson & Hennessy, 2010) .
Consequently, Rubin's statement fits the phenomenon of growing feminization of journalism education or the production of knowledge systems.
Rubin further points to the extent women can access education and parity of male-female ratio in formal educational systems. As men continue to dominate access to educational institutions, the resulting consequence becomes obvious at the workplace. Radical feminists therefore argue for and recommend that educational and training institutions must aim at gender equity and parity in education, especially at the tertiary level to empower women compete equitably in other social arena.
Therefore, governments and multilateral organizations have attempted to intervene to achieve gender equality and gender parity at all levels of education. For instance, Goal 2 of the Millennium Development Goals (MDGs), and the Goals 2 and 3 of the Dakar Framework of Action of Education for All -EFA -are typical instances of international multilateral initiatives aimed at eliminating gender inequalities and achieving gender parity.
The twin key concepts of gender equality and gender parity aim at the eventual elimination of innate inequalities and discriminations at all levels of formal education. Any critical analyses of these concepts show some distinguishing but inter-related features. Gender equality goals are achievable on the corresponding successful achievements of gender parity goals. Gender equality therefore underscores the equal rights of access to and participation in education with the principle goal of 'ensuring equality between boys and girls'.
It further emphasizes the idea of 'sameness' of sexes … "as well as rights within education gender-aware educational environments, processes, and outcomes, and rights through education meaningful education outcomes that link education equality with wider processes of gender justice" (Subrahmanian, 2003, p. 2) On the other hand, gender parity compliments efforts at achieving gender equality by providing measurements that Subrahmanian describes as 'numerical concepts' that quantify the extent of gender access and participation at all levels of education within certain timelines. "… gender parity tell us about the 'peopling' of institutions of education by gender, and indicate whether men and women, boys and girls are represented in equal numbers. Thus the right 'to' education is measured in terms of access, survival, attendance, retention, and to some extent transition between levels of education" (Subrahmanian, 2003, p. 8 ). However, this study focuses on the measuring parity in terms of access within a given period.
Media economy and Journalism Education in Ghana
Karikari's (2007) overview of African media since Ghana's Independence posits that the current African media policies tilt towards neo-liberal thinking. Studies of Africa's media landscape confirm the impact of the neo-liberal shifts even in journalism education. The African media systems are presently highly privatized with less state interference and control (Skjerdal, 2011) . In addition, various African Barometer Reports on Ghana (2011 Ghana ( & 2013 place the country at the forefront of Africa's efforts at media liberalization, media pluralism, and diversification. Utuka (2008) and Karikari (2007) institutions is rather high due to incidences of early marriages and teenage pregnancies. Nyondo (2009) attributes this trend to socialization processes in most African communities that tend to malign women who pursue formal education, '…females who pursued any formal education were even labelled prostitutes' (Nyondo, 2009, p. 5) However, economic factors play a major role, acting as impediments to women accessing higher education.
For instance, the 'ability to pay' and cost-sharing' policies introduced as a result of the Ghana government's cost cutting measures contribute to impeding women's access to University education. It is pertinent to point out that in Ghana tuition is however free in all public funded universities (Utuka, 2008) .
Ghana Institute of Journalism -GIJ
The study uses the Ghana Institute of Journalism as a case for study. The Ghana Institute of Journalism 
Approach and method
The approach to this study consists of identifying appropriate enrolment data set over a period; analysing and processing data to estimate the parity gap and male-female ratio. Finally, it attempts to identify trends and peak periods in the parity gap since 2000.
Convenience sampling technique was therefore used to extrapolate data from over 50 years of composite data set of the Academic Affairs Unit of the GIJ. However, and typical of most African educational institutions, GIJ faces challenges related to record keeping and archiving of students data. The University lacks a comprehensive, digitalized, and computerized filing and retrieval system for managing students' data.
Record Management System for the University is traditional, utilizing old paperback files, filing systems store, archive of critical student data, and records. The filing system still employs manual data retrieval systems with files arranged on shelves and in boxes. These challenges impair any systematic process in retrieving pre-2000 data.
With these challenges and as Salkind (2010) argues convenient sampling could be an appropriate sampling method to enable the selection of relevant sample out of population that are often difficult to access. In this study, it became obvious that the stated challenges posed inconvenient difficulties in data collection.
However, data from year 2000 was easily accessible and offered a convenient means suitable for the objectives of the study.
Data set for diploma students enrolled in the year 2000 and graduating in 2017 was easily available. Data for undergraduate students between 2003 until 2013 was also difficult to access. Thus, two separate sets of data of students studying for two-year professional diploma and those for four-year Bachelor of Arts degrees are analysed.
Empirical model
To measure the gender parity ratios for male and female students, the study adopts the UNESCO Institute of Statistics model for Gender Parity Index -GPI (United Nations Statistics Division:Department of Economic and Social Affairs). United Nations agencies like the UNICEF, UNESCO, and other international agencies including the World Bank use the GPI as determinant models for measurement and ascertaining the parity ratio for enrolment of boys and girls in education in various countries.
FHI360, an international Educational Policy and Data Center, describes the GPI as "Measures of gender parity in education help to explain how participation in and opportunities for schooling compare for females and males" -(See more at http://www.epdc.org/topic/gender-parity-indices#sthash.U9sRlNGv.dpuf)
The GPI measures the ratio of male to female or the number of female students enrolled at various levels of education to the number of male students at similar levels. "A GPI of 1 indicates parity between the sexes; a GPI that varies between 0 and 1 typically means a disparity in favour of males; whereas a GPI greater than 1 indicates a disparity in favour of females" (United Nations Statistics Division:Department of Economic and Social Affairs).
Thus, GPI is expressed as the: = GPI

Findings and Analysis
GPI at diploma level
From 2000 to 2016, the Gross Enrolment figures of diploma students at GIJ from (see Table 1 show a 70% increase in female enrolment for professional diploma in communication studies. Meanwhile, data show (see Table 1 ) that 2011 recorded the highest enrolment figures for the 16 years. By 2011, there were thrice as many female students for every male student registered to student for a professional diploma.
The Gross Parity Index shows a disparity in favour of female students.
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The disparity rate shows a significant increase from 2011. Table 1 and Chart 1 shows that still twice as many female students enrolled at the professional diploma than male students a ratio of 1:1.90 female students.
Chart 1 displays the annual parity gap trends over the 16-year period. The chart shows that the enrolment numbers of female student population begun to ascend from 2007 onwards.
Chart 1 further indicates the male and female enrolment gap from 2000 was at a low level with the widest disparity of only nine male students than female students. However, the parity gap begun to widen in favour of women from the year 2007. For instance, with a gap of 41 female students in 2007, the gap increased and widened to 88 students in 2013. Table 3 indicates 59% or 1237 of the gross population of Bachelor students intend to major in Journalism.
Table 2 further indicates that female students make up 62.4 percent of the proportion of combined population of PR and Journalism students; this gives a proportional ratio of 1:1.65 male to female students enrolled.
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The GPI indicates a disparity in favour of girls taking Bachelor of Arts degree in Communication studies at GIJ.
The GEI for journalism major students (see Table 3 ) for the 2014/2015 were 1237 students the academic year. Gross Enrolment for male students stand at 421 to 816 female students, a ratio of 66:34. Table 2 gives gross enrolment figures of students for PR and Journalism for 4-year Bachelor of Arts degree.
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As the table indicates, over 2086 students are enrolled at the GIJ at the bachelor level. The Gross Enrolment levels of Journalism (see Table 3 ) students stand at 1237, 59 percent of the entire population of students at the Bachelor level of study for the 2014/15 academic year. It is pertinent to explain that as indicators in Chart 2 show that any significant increase in students' enrolment population triggers a corresponding growth in the gender gap in favour of women's enrolment. Analysis of chart 2 shows, for instance, that the malefemale ratio for final year Journalism enrolled in 2011 to graduate in 2015 is 1:1.5. The parity gap widens slight to a ratio of 1:1.76 male to female for third year students enrolled in 2012 to graduate in 2014. Further analysis show a significant growth in the gender parity gap for second and first year students at the Institute.
The ratio grows significantly to 1:2.50 male to female journalism students in the second year. However, Chart 3 indicates a slight decrease in the male: female ratio of 1:1.91. The aggregate male: female ratio of first to final year journalism students registered to study in the 2014/2015 academic year is 1:1.93.
Available figures (see Table 2 ) provide indications that even the Public Relations profession may experience similar feminization. Evidence from Table 2 point to a disparity in the gender gap at the undergraduate level skewed toward female students. For instance, the aggregate student population enrolled for PR from 2011/12 academic year until 2017/2018 year show 398 males students to 484 females making a ratio of 1:1.21 Table 2 also shows the number of students offering Journalism and Public Relations as a major. The table indicates that female students make up 66 percent compared to men offering journalism for the 2014/15 academic year.
Data of the students for post-graduate studies had yet to be compiled at the time this fieldwork was carried out. There are expectations that the high levels of female enrollment in journalism training institutions can enable profound transformations in the journalism profession. However, this numerical strengths may not engender fundamental structural or systematic changes if 'entrenched male privileges' in newsrooms are not radically challenged (Ross & Carter, 2011; North, 2010 p.111; van Zoonen, 2002) . This notwithstanding, GeertsemaSligh (2004) points to the significance of journalism as an 'agent of change' ...." thus any interventions meant "to transform gender relations in media….need[s] to start with the journalists of tomorrow".
The high enrolment of women into journalism may not also translate into high females journalists in newsrooms. Gallagher's 1995 survey for UNESCO concluded from findings that most young female journalists tend to experience 'career interruptions' in other to tend to family obligations such as marriage, childbirth and childcare (van Zoonen,1998) . In addition, anti-social work schedules put undue strain on married and child caring female journalists, contributing to high attrition rates of female journalists from the profession (International Federation of Journalists, 2009) . This confirms to a large extent Rush's (1989 Rush's ( , 2004 ) Ratio of Recurrent and Reinforced Residuum (R 3 ) hypothesis. The R 3 provides a holistic explanation of this phenomenon and predicts that in spite of the numerical strength of female journalism students few transfer directly into the profession. Valenti (2015) therefore emphasizes the need for formulation of progressive policies that obligate men to share the burden of childcare and domestic unpaid work. Such policies can safeguard the successful gains of gender equality and gender parity at workplace.
Finally, it is pertinent to link the findings of the study to the eighth goal of the United Nations' Sustainable Development Goals achievable by 2030 which aims to "Promote sustained, inclusive and sustainable economic growth, full and productive employment, and decent work for all" (Sustainable Development Knowledge Platform, 2015). For successful achievement of these ideals, educational and professional bodies and associations must formulate viable policies that eradicate gender-based discrimination in education while including mainstreaming gender issues in journalism education curricula to sensitize and create awareness about the social and economic essence gender parity and gender diversity in society.
